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CHAPTER 1. 
INTRODUCTION^ 
Vocational agriculture is an integral part of the total 
programs of instruction in many high schools and area voca­
tional-technical schools in the United States. Vocational 
education in agriculture has the specific purpose of con­
tributing to the occupational development of each student. 
It is education addressed to achievement of economic goals. 
Vocational agriculture is meaningful also in the general 
education of students and adults (Stevens, 1967), as it is 
shaped by assumptions about the biological and social needs 
of persons and the needs of the society for which the individ­
ual is being educated. 
Phipps (1972) emphasized the need for students' personal 
development in discussing objectives of agricultural educa­
tion: 
To develop the individuals as completely as 
possible.... The individual should understand 
his capacities, limitations, and abilities 
and his relationship to other individuals, 
home, and society. He must be concerned 
^As a part of Project 2384 of the Iowa Agricultural and Home 
Economics Experiment Station, the research procedures for 
this study were reviewed and approved by the Iowa State 
University Committee on the use of human subjects in 
research. 
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data were as follows: T-test, ONE WAY ANOVA, Scheffe's 
Multiple Range Test, Pearson Correlation and Frequencies. 
Major findings of the study were: there was a signifi­
cant difference (p<.OS) between the mean self-esteem scores 
of the experimental and control treatment groups. The 
experimental group scores were higher than the control 
group scores; (2) there was a significant difference (p<.05) 
between the mean self-esteem scores of students grouped 
according to their SOE classification responses. Two of 
the five groups were significant; (3) there was no signifi­
cant difference between the mean self-esteem scores of 
students grouped according to their occupational plans; (4) 
there was a significant difference (p<.05) between the mean 
self-esteem scores of students grouped according to their 
post high schools plans. One group was significantly differ 
ent from the other four; (5) there was no significant 
difference between the mean self-esteem scores of students 
grouped according to teacher stability; (5) a significant 
relationship was found between teacher attitudes and 
students' self-esteem levels. Four of ten teacher attitude 
measures were positively correlated with students' self-
esteem levels. These findings suggest that the long-term 
effect of the SOE instructional packet may enhance students' 
self-images. 
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packet was effective in assisting vocational agriculture 
teachers to work with beginning students in selecting and 
planning SOE programs. This study is a long-term follpw-up 
of the Briers' study, with specific emphasis on the relation­
ship between the use of the SOE instructional packet and 
students' self-image. 
A summary of Briers' research (1978) will provide back­
ground information essential to the development of this 
study: 
The purpose of the (Briers') study was to 
evaluate an instructional packet on super­
vised occupational experience programs for 
beginning vocational agriculture students 
in Iowa. A pretest-posttest control group 
design was used in the investigation. 
Seventeen vocational agriculture teachers 
and their beginning classes comprised a 
randomly assigned experimental treatment 
group and completed the experiment. 
Similarly, the control group consisted of 
16 teachers and classes that completed the 
process. The "experimental treatment" was 
an instructional packet designed for use by 
vocational agriculture teachers in assis­
ting their beginning students to select and 
plan individual SOE programs. Inservice 
education was provided for the teachers who 
served as part of the experimental treat­
ment. Control group teachers taught their 
"normal" instructional units on SOE to 
their beginning classes. 
Five instruments were developed to use in 
assessing the effectiveness of the instruc­
tional packet; (1) a student data question­
naire; (2) an SOE knowledge inventory; (3) 
an SOE attitude scale; (4) and SOE program 
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planning inventory; and (5) a teacher data 
questionnaire. The SOE knowledge inventory 
and attitude scale were administered to 
students as both pretest and posttest. The 
SOE program planning inventory was given 
only at the end of the experiment; teachers 
completed their questionnaire after the unit, 
too. Conversely, the students were asked to 
answer their questionnaire prior to the 
instructional phase of the experiment (pp. 1-2). 
Statement of the Problem 
SOE has been established as a requisite for high 
quality vocational agriculture programs (Briers, 1978). 
However, instructional materials developed specifically for 
SOE classroom instruction were limited until the development 
of an instructional packet by Williams (1977b) and associ­
ates. The packet was evaluated by Briers (1978) and the 
short term effect indicated that the packet was effective in 
improving students' knowledge of SOE and leading students to 
develop plans for their SOE. 
In discussing the importance of education that facili­
tates students' self-development, Mason and Haines (1972) 
made the following statement: 
Educational institutions have long subscribed 
to the tenet that education should assist 
each individual in becoming and behaving. 
This process is accentuated by the techno­
logical society which we have become and 
there is need to help each person achieve 
his personal needs, (p. 33). 
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Therefore, instructional materials and student learning 
experiences should also be evaluated in terms of their 
effectiveness toward enhancing the total development of stu­
dents. Thus, the problem with which this study was concerned 
was to determine what long-term (within two years) effect 
did the SOE packet have on the development of students' self-
image. 
Purpose of the Study 
The primary purpose of this study was to evaluate the 
long-term effect of an SOE instructional packet on students' 
self-esteem. A secondary purpose was to study the relation­
ship between teacher attitudes toward teaching and the level 
of students' self-esteem. The specific objectives of this 
research were to: 
1. Identify personal and situational characteristics 
of vocational agriculture students classified as 
juniors in Iowa high schools in 1979-80. 
2. Determine the level of self-esteem of vocational 
agriculture students classified as juniors in Iowa 
high school. 
3. Determine the effectiveness of an SOE instructional 
packet when evaluated in terms of student self-
esteem. 
6 
4. Determine if significant relationships exist 
between levels of student self-esteem and selected 
personal characteristics of students. 
5. Determine if a significant relationship exist 
between teacher stability and the level of student 
self-esteem. 
6. Determine if a significant relationship exist among 
teacher attitude variables and level of student 
self-esteem. 
Need for the Study-
Effective evaluation will play an important role in the 
future of agriculture programs. Crawford (1966) wrote that 
"With the rapid changes occurring in agriculture and educa­
tion, planning for evaluation is an aid to the improvement 
of instructional programs in vocational agriculture" 
Cp, 269). Recently, educators have focused on the needs of 
individual students with emphasis on evaluating students' 
self-images. According to Burns (1979): 
The educated person is not merely a memory 
bank of academic facts. Physical, social 
and emotional development are equally within 
the aegis of the school. This widening of 
purpose injects self-concept development as 
a central theme in non-cognitive development, 
and this is also linked with the all too 
recent awareness that academic development 
and progress cannot be considered in isolation 
from other aspects of human development (p. 27 5). 
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The specific needs for human development are recognized 
in the Basic Principles of Agricultural Education (Kahler, 
1976), which stated that: 
Agriculture and agribusiness education is 
oriented toward; (a) the biological and social 
needs of persons, and (b) the needs of the 
society for which the individual is being 
educated (p. 7). 
Subsequently, the present study was needed to provide 
relevant data on the long term effect of the SOE instruc­
tional packet on students' self-image. 
Definition of Terms 
Self-image or self-esteem--the evaluation that the 
individual makes with regard to himself; it expresses an 
attitude of approval or disapproval and indicates the extent 
to which the individual believes himself to be capable, 
significant, successful and worthy. 
Supervised Occupational Experience (SOE)--all planned 
agricultural activities of educational value conducted by 
a vocational agriculture student outside of class for which 
systematic instruction and supervision are provided. 
Project team--staff members in Agricultural Education 
and graduate students at Iowa State University who worked on 
Project 2384 of the Iowa Agriculture and Home Economics 
Experiment Station (Williams, 1975). 
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Student self-esteem evaluation--Students'self-image as 
measured by the Barksdale Self-Esteem Evaluation No. 69 
(Barksdale, 1975). 
SOE instructional packet or SOE packet--printed 
materials that outlined subject matter and suggested methods 
for teaching SOE to beginning vocational agriculture stu­
dents . 
Participants--students who were subjects in the Briers^ 
(1978) study and also randomly selected for this study. 
Teacher Stability--refers to the number of teachers that 
were replaced since the original Briers (1978) experiment. 
Briers' Study--an experiment designed to evaluate the 
initial effectiveness of an SOE instructional packet. (See 
Briers, 1978 on reference list). 
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CHAPTER II. 
REVIEW OF LITERATURE 
Introduction 
During the past two decades a large amount of interest 
has been focused on the study of self. Professional disci­
plines are becoming increasingly aware of the self-concept 
as a human behavior explanatory factor. This review will 
examine some important issues and theories of self and their 
importance in the development of students' self-image. 
The general plan of this review will be to examine: 
1. A definition of "self", self-concept and self-esteem. 
2. Needs and self development theory. 
3. Self-image and educational achievement. 
4. Self-image and vocational development. 
5. Teachers' influence on student self-image. 
6. Planned SOE programs - their potential for enhanc­
ing positive self-image development. 
A Definition of Self, Self-Concept and Self-Esteem 
Horrocks and Jackson (1972) defined self as: 
The continuous cognitive - affective organiza­
tion and reorganization of the experienced 
past, experiencing of present and anticipated 
future of the organism so structured as to be 
symbolic of the organism's perception of its 
being at any point in time....Operationally 
defining or describing one's self is a 
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continuously evolving product of learning, 
structured in the form of interacting 
emotional and cognitive elements (p. 7). 
According to Super (1963), self-percepts are observed 
facts, the impressions of the raw materials of self which 
the individual receives via the several senses. "Self-
concepts are self-percepts which have acquired meaning and 
which have been related to other self-percepts. A self-
concept is the individual's picture of himself, the per­
ceived self with accrued meaning" (p. 18). 
The definition of self-concept as objects of the 
individual's awareness requires that self-concept be 
assessed by some method of self-report. As Wylie (1961) 
pointed out, if one does not use self-report - if the 
individual does not in some way tell how he sees himself -
there is no way of knowing whether the individual is aware 
of and uses the self-concept, and there is no way of knowing 
if the self-concept exists. 
Germain (1978) suggested that there are many complex 
concepts that comprise self-concept. "Awareness of 'self 
as a discrete entity begins with object permanence. Prior 
to this, there has been sensory and perceptual awareness of 
one's body by the infant, but no concept of self. Once a 
concept of 'self is attained, self related information 
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(eg. one's own actions, actions of others toward one's self) 
can be organized" (p. 387). 
Rogers (1951) described self-concept in this manner: 
It is composed of such elements as the percep­
tions of one's characteristics and abilities; 
the percepts and concepts of self in relation 
to others and to the environment; the value 
qualities which are perceived as associated 
with experiences and objects; and goals and 
ideals which are perceived as having positive 
or negative valence (p. 138). 
Burns (1979) further explained self-concept in terms of 
a set of self attitudes which includes the following compo­
nents : 
1. A belief, or knowledge, or cognitive component. 
2. An affective or emotional component. 
3. An evaluation. 
4. A predisposition to respond. 
The evaluation aspect of self-concept is generally 
described as self-esteem. Coopersmith (1967) defined self-
esteem as: 
A personal judgement of worthiness that is 
expressed in the attitudes the individual 
holds (p. 4). 
According to Brisset (1972), self-esteem is composed of 
two pyschological processes, "the process of self evaluation 
and the process of self worth." Burns (1979) defined self-
esteem in terms of self-evaluation as, "the making of a 
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conscious judgement regarding the significance, and impor­
tance of oneself or of facets of oneself" (p. 55). Burns 
(1979) also suggested that in order for self-esteem to be 
operationalized for measurement purposes, it is best 
regarded as self-evaluation, being subjective whether 
involving one's own assessment of performance or one's 
interpretation of the assessment of oneself made by others, 
both in relation to self-pointed ideals and culturally 
learned standards. 
Burns (1979) summarized self as follows: 
Of all man's attributes "self" appears 
to be the most complex, yet most intan­
gible. Self is man's most essential 
enterprise, the only reality he has, 
representing a process of viewing and 
editing both his own and external stim­
uli. Self is a necessary development, 
for it is a mediating process which 
presents, interprets, and defines envi­
ronmental effects as they occur at a 
moment or are assumed to exist in the 
past and future with the focus of refer­
ence for the process being the individ­
ual... self process consist of concep­
tualizations derived from experience, 
representing interpretations and assump­
tions in various temporal-spatial 
contexts as the individuals seek the 
meaning of himself and his relatedness 
to his world (p. 187). 
Needs and "Self" Development Theory 
Horrocks and Jackson (1972) suggested that in addition to the 
fundamental drives and organ tensions , the developing human 
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organism evolves through learning various impulsions to 
behavior, termed needs, to be considered in understanding 
the development of self-concept. "A need may be defined as 
a condition, activity or thing whose attainment is evaluated 
by an individual as personally satisfying or facilitative, 
or as promoting the welfare of himself and his concerns. 
The condition or activity may be made at the conscious 
level" (p. 19). 
Horrocks and Jackson [19721 further explained that needs 
develop as a result of experiences and learning on the part of 
a specific individual; therefore, it is inevitable that in 
his particular cognitive-affective system some needs will 
take precedence over others. 
Maslow (1954) has offered a theory of human motivation 
where needs are ordered along a hierachy of priority of 
prepotency. That is, when the needs that have greatest 
prepotency and priority are satisifed, the next need in the 
hierarchy emerges and presses for satisfaction. Each person 
has five basic needs, which are arranged in a hierarchy 
from the most potent to the least as follows: 
1. The physiological needs. 
2. The safety needs. 
3. The love and belonging needs. 
4. The esteem needs. 
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5. The self-actualization needs. 
After the physiological and safety needs are satisifed, 
then the psychological needs will emerge. Classer (1965) 
suggested that the need to love and be loved ranges from 
friendship to conjugal love and the need drives individuals 
to continuous activity in search of satisfaction. 
Maslow [1973) classified the esteem needs into two 
categories : 
1. The desire for strength, for achievement, for 
adequacy, for confidence in the face of the world, 
and for independence and freedom. 
2. The desire for reputations or prestige, recognition, 
attention, importance or appreciation (p. 162). 
Satisfaction of the self-esteem needs lead to feelings 
of self-confidence, worth, strength, capability and adequacy 
of being useful and necessary in the world (Maslow, 1973) . 
Classer (1965) concluded that: 
If we do not learn to fulfill our needs, we 
will suffer all of our lives; the younger 
and the more thoroughly we learn, the more 
satisfactory our lives will be. However, 
even if we learn at a young age to fulfill 
our needs moderately well, we may not be 
able to continue to do so all our lives. 
From time to time in everyone's life the 
world and our situation in it changes, 
requiring us to learn and relearn to ful­
fill our needs under different conditions 
and stresses (p. 12). 
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Self-image and Educational Achievement 
Recently, a considerable amount of research has been 
conducted on the relationship between self-image and educa­
tional achievement. Fink (1962) found a significant rela­
tionship between low self-concept and academic under-achieve-
ment, and this relationship appears stronger in boys than 
girls. Shaw and Alves (1962) concluded that male under-
achievers have a more negative concept of self than do 
achievers. Combs (1964) reported that under-achievers saw 
themselves as less adequate than others, perceived peers and 
adults as less acceptable, showed less effective approach to 
problem solving, and demonstrated less freedom and adequacy 
of emotional expression; low achievers tend to express more 
negative self-feeling than high achievers. 
Jones and Grieneeks (1970) examined the relationship 
between measures of self-perception and academic achievement 
in a sample of 877 students at the college level. The 
measures of self-perception used were the self-expectation 
inventory, the "who am I" technique and the self-concept 
ability scale. Academic achievement was measured by grade 
point average and scholastic aptitude test. The results 
showed a positive relationship between all measures of self-
perception and academic achievement. Jones found the self-
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concept of ability measure to be the best predictor of 
academic achievement, even above measures of IQ and attitude. 
Mansfield (1973) explained that the relationship 
between high self-esteem and seeing oneself as possessing 
abilities may be reciprocal. A person that has high self-
esteem may feel he also has many abilities, or a person with 
many abilities may gain high self-esteem as a result of his 
abilities. 
Burns (1979), in discussing self-image and achievement, 
made the following statement: 
At the present state of knowledge it seems 
reasonable to assume that the relationship 
between self-concept and academic attain­
ment is reciprocal, not unidirectional. 
Academic success raises or maintains self-
esteem, while self-esteem influences per­
formance through expectations, standards, 
recognition of personal strength, higher 
motivation and level of persistence. 
There is a continuous interplay between 
the benefits gained from self-esteem 
increasing the likelihood of increased 
competence and academic success on 
increasing confidence, expectation and 
standards (p. 283). 
Gabbler and Gibby (1967) explored the effects of 
success and failure upon a person's self-evaluation. Their 
study consisted of two broad aspects of the effects of 
stress resulting from failure: (1) the effects upon self-
concept, and (2) the effects on intellectual productivity. 
The subjects had never failed before in school. An 
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experimental and control group were both administered three 
tests. Three days later both groups were given another 
test, but just before the testing, members of the experi­
mental group received slips of paper indicating they had 
failed the previous test. The scores were compared and the 
results indicated that under the stress of the failure 
situation, even quite able children performed less effec­
tively. Furthermore, as shown by self-referrent statements, 
children in the experimental group tended to regard them­
selves less highly, tended to believe that they were not as 
highly regarded by "significant others" in their lives, and 
showed a decrease in intellectual productivity. 
Numerous studies have found a significant and positive 
relationship between self-concept and academic achievement 
(Smith, 1969; Purkey, 1970; and Simon and Simon, 1975). 
In summarizing the relationship between self-image and 
academic achievement, Hammachek (1971) emphasized the 
importance of a positive school experience in the develop­
ment of a good self-image: 
Many different experiences ultimately influ­
ence how an individual feels about himself. 
What happens to a youngster as he goes 
through school must certainly rank as one 
of the most important experiences in his 
life. Depending upon what occurs in school 
a child learns that he is able or unable, 
adequate or inadequate. The self is 
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learned and what is learned can be taught. 
The question is not whether we approve of 
teaching for a positive sense of self in 
school settings, but whether the effects 
of schooling are positive or negative. 
For the young student, school is not so 
much a vestibule to society as we adults 
picture it, for him it is society. As 
such, its effects are enormously far-
reaching. How he does is related to how 
he thinks he can do, and school plays a 
considerable part in shaping the direction 
of that attitude (p. 219). 
Self-image and Vocational Development 
How one feels about "self" plays a significant role in 
his or her career development. Havighurst (1953) emphasized 
that self was a force that helps determine the success of an 
individual through developmental tasks. Some tasks arise 
mainly from physical maturation, and other tasks, arising 
primarily from the cultural pressures of society and the 
personal values and aspirations of the individual, that are 
part of his personality or self. The self emerges from the 
interaction of organic and environmental forces. As the 
self evolves it becomes increasingly a force in its own 
right in the development of the individual. 
"Choosing and preparing for an occupation is one of the 
tasks arising primarily from the personal values and inspi­
rations of the individual" (Havighurst 1953, p. 14). Super 
and others (1963) suggested that in expressing a vocational 
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preference, a person puts into occupational terminology his 
ideas of the kind of person he is; that is, in entering an 
occupation he seeks to implement his self-concept. 
The element of self-concept theory of vocational devel­
opment (Super, 1957, 1963 as reported by Davitz and Ball 
1970) involves the process of formation, translation into 
occupational terms, and implementation of the self-concept, 
and if one covers the whole life span, a series of modifi­
cation and adjustment processes. The formation process 
includes exploration of the self and of the environment, the 
differentiation of the self from others, identification with 
others who can serve as models, and the playing of these 
selected roles with more or less conscious evaluation of 
the results. 
The translation of self-concept into occupational terms 
may take place through: 
1. Identification with an adult role model. 
2. Experiences in a role in which one has been cast 
(discovery of vocational aspects of the self-
concept, as when being drafted and assigned to 
technical training that leads to the discovery of 
unsuspected interest). 
3. Learning that some of one's attributes have occu­
pational implications which should make one fit 
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well into a certain type of occupation (Davitz 
and Ball 1970) . 
In summarizing, Krumboltz (1979) stated that: 
Educational and occupational decision making 
is also influenced by the individual's past 
learning experiences. The patterns of stim­
uli and reinforcement, their nature and 
scheduling are so exceedingly complex that 
no theory can adequately account for the 
infinite variations that influence the devel­
opment of career preferences and skills and 
the making of career selections.... A gen­
eral picture of vocational development is 
that of an individual inheriting a given 
structure, being placed in an environment 
which provides a variety of events and con­
ditions that facilitate or limit activities 
and being exposed to a set of learning 
experiences, some provided by the culture 
and some self-initiated. These learning 
experiences generate self-observation gen­
eralizations and task approach skills which 
lead to specific career-related actions 
(p. 22). 
Teachers' Influence on Students' Self-Image 
The teacher can be thought of as a significant other in 
the life of a student. Therefore, the attitudes the teacher 
holds toward students will have an effect on their self-
image. According to Purkey (1970): 
The way significant others evaluate the stu­
dent directly affects the student's concep­
tion of his academic ability. This in turn 
establishes limits on his success in school. 
Teachers, in their capacity of significant 
others, need to view students in essentially 
positive ways and hold favorable expecta­
tions (p. 47). 
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Rogers (1968) suggests that prizing the students' 
feelings and opinions and accepting them as having worth 
greatly enhance all facets of their life. 
Kash and Borich (1978) contend that: 
Teachers' attitudes, whether reflected in 
skills or in values and beliefs, are all 
expressed in their behavior toward pupils. 
That behavioral expression of attitude 
affects the nature of the psychological 
experiences of pupils in a learning 
situation. Differences in the teachers' 
attitudes toward different pupils 
accounts in large measure for variation 
in the school experience of students in 
the same classroom. Behaviorally 
expressed attitudes also account in part 
for the teacher's differential impact on 
pupil self-concept (pp. 56-57). 
Research conducted by Chaikin, Sigler and Derlega 
(1974) revealed that when teachers were given biased infor­
mation concerning students IQ scores their behavior toward 
the pupils changed in a positive manner. Consequently, the 
altered teacher behavior had a significant effect on the 
pupils' performance. 
A study by Stanies, 1958, as reported by Kash and 
Borich (1978), examined teacher behavior and pupil self-
image on the following premise: 
...self concepts are learned structures 
derived from interaction with others and 
the environment; Stanies formed two 
hypotheses relating the role of the 
teacher to the self-image of the pupil. 
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The first of these stated that teachers 
could be distinguished according to 
their use of pupil self-referencing 
comments. The second hypothesis stated 
that changes in academic performance and 
in pupil self-image could be achieved 
through teaching.... 
Results of this study indicated a highly 
significant difference between experi­
mental and control subjects on the two 
self dimensions, differentiation and 
certainty. According to Stanies, 
these differences represent a gain in 
"psychological security" among experi­
mental pupils. They may also be indica­
ting a move toward less distorted, more 
realistic self-perception, since 
experimental pupils were able to assess 
themselves in less extreme terms and to 
describe the "boundaries" of self with 
more certainty...(p. 230-231). 
Brophy and Good (1974) expounded a model supporting 
the theory that teacher attitudes and expectations can 
alter the behavior of students. They presented the follow­
ing rationale: 
...once a teacher forms a particular 
attitude toward an individual student, 
the teacher is likely to begin to 
treat this student in individualized 
ways. Attitudes, like expectations, 
will be communicated... thus, students 
that teachers like will probably 
begin to behave in ways that will 
make the teacher like them even more, 
while rejected students will probably 
begin to respond in ways that will 
increase the teacher's degree of 
rejection...once the teacher forms 
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differential attitudes, the students 
may begin to respond differentially 
and in ways that will tend to comple­
ment and reinforce the teacher's 
attitudes. In some cases the result 
should be an increase in achievement 
and school satisfaction for the 
student and a decrease in achieve­
ment and school satisfaction for 
others. Thus attitudes, like 
expectations, have the potential 
for affecting students and for 
functioning as self-fulfilling 
prophecies (pp. 130-131). 
Research by Silbermon (1969), Dunkin and Biddle (1974), 
and Coop and White (1974) gives credence to the theory that 
there is a relationship between teacher attitudes and 
teacher behaviors, and their input on students. 
Kash and Borich (1978) summarized that: 
The research on teacher behavior reflects 
one of the most persistent and commonly 
held beliefs in our society - that 
teachers can influence the character 
development of their pupils.... In 
spite of research limitations in this 
area, we believe that there is sub­
stantial evidence that teachers, through 
their behavior, have a potent impact 
upon the developing self-concept, and 
therefore character of their pupils. 
This realization carries with it a 
responsibility to further investigate 
the teacher-pupil relationship and to 
implement the knowledge made available 
through research (p. 59). 
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Planned SOE Programs - Their Potential for Enhancing 
Positive Self-image Development 
Through Learning Experiences 
Learning is an important factor in self-image develop­
ment. A change in behavior is the product of the learning 
process. Binkley and Hammonds (1970) asserted that: 
The principle of self-activity is the basis 
for any other principles of learning there 
may be. From your experiences you become 
changed in your ability to do, in your 
attitude, or in your knowledge that effects 
what you do.... The things you do and the 
way you do them largely determine what you 
learn and how well you learn it...(p. 24). 
Evans (1971) stated that: 
Teachers often think of learning only in 
terms of improved performance, but poor 
performance can also be learned, and much 
of learning affects interest and values, 
which in turn affect performance. 
Binkley and Hammonds (1970) contend that supervised 
experience programs provide the teacher with an opportunity 
to guide student activities with the results being desirable 
learning. 
Williams (1977a) emphasized the need for careful plan­
ning of SOE programs to maximize learning. The purpose for 
planning SOE programs were summarized as follows: 
1. To teach students to forsee probable conditions and 
problems and be prepared for them. 
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2. To provide a definite scheme for teaching students 
to analyze an enterprise or occupation. 
3. To teach a student to recognize and evaluate 
improvement practices. 
4. To enable the student to determine the possibilities 
for profit or income from an enterprise or business 
transaction. 
5. To make more certain that students carry out jobs 
and experiences satisfactorily. 
6. To enable in-school instructions to be more 
directed toward student needs, and thereby further 
escape informational agriculture instruction 
Cp. 22). 
Kash and Borich (1978) recommended that student learn­
ing and positive self-image development could be signifi­
cantly enhanced if the teacher incorporated certain atti­
tudes and methods in Lhe learning situation. They are as 
follows : 
1. Recognize and affirm the value of each pupil. 
2. Keep in mind that the fundamental basis for 
acquiring self-esteem in the classroom is the 
reflection of self as an achiever. 
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3. Help pupils learn to value the assessment of their 
performance and products by establishing a clear, 
positive relationship between evaluative processes 
and achievement. 
4. Model the proper use of self-criticism and self-
reward. 
5. Clearly communicate and interpret the standards 
used for evaluating performances and products in 
the classroom. 
6. Help pupils acquire and allow them to use evalua­
tive skills. 
7. Make individual improvements the value under­
lying competitive activity in the classroom. 
8. Associate teacher praise and criticism with specif­
ic elements of pupil performance, reinforcing the 
positive aspects and providing a basis for improv­
ing negative aspects of the pupil's work (p. 217). 
Purkey (1970) suggested that if educators are serious 
about improving the self-image of students, then ways of 
modifying existing educational methods must be improved to 
prevent negative self-image development. Six factors were 
emphasized as having an influence on positive self-image 
development : 
27 
1. Challenge 
2. Freedom 
3. Respect 
4. Warmth 
5. Control 
6. Success (p. 50). 
Student's positive self-image development can be facil­
itated through several aspects of planning and implementing 
SOE programs. 
Individual achievement and success plays an important 
role in the self-image development of students (Purkey, 
1970; Kash and Borich, 1978). A rationale for the success 
of students in SOE programs was outlined in a U.S. Office 
of Education publication (1967) in which the following 
observation was made: 
Progress is measured in concrete terms, yet 
the learner's success can bring enduring 
satisfaction. Under the guidance of teacher, 
parent and supervisor, he progresses in line 
with his interest and capacities...(p. 37). 
Binkley and Hammonds (1970) asserted that: 
Planning has a great deal to do with success 
in almost any undertaking that is at all 
complex.... Good planning helps insure at-
least a moderate amount of success in the 
first undertaking. Success from the begin­
ning makes for continued acceptance of the 
idea that the practice is good, and is help­
ful to learning it (p. 69). 
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The Briers (1978) study concluded that the packet was 
effective in helping students plan SOE programs. 
Self-image development is enhanced when students are 
taught to evaluate themselves and the process of evaluation 
does not present a threat to the individual (Horrocks and 
Jackson, 1972; Classer, 1965). Brophy and Good (1974) sug­
gested that teachers should focus on the individual progress 
of each student rather than measure their performance on 
the basis of others. 
Phipps (1972) suggest that students should be encour­
aged to evaluate their own accomplishments in SOE programs, 
and provided a number of student self-evaluative questions 
that could be used. 
Self-image development is influenced by the method and 
procedures used to evaluate students (Combs and Others, 1977; 
Burns, 1979). 
Kash and Borich (1978) asserted that: 
The element common to all evaluation pro­
grams that have successfully increased 
pupil self-esteem is the provision of 
feedback under conditions that are non-
judgemental, and that focus attention 
on the pupil, his or her conditions, 
concerns, and abilities (p. 195). 
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According to Phipps (1972): 
An effective evaluation of an occupational 
experience program: (1) helps the pupil 
and the teacher make improvements in the 
program, (2) provides evidence of the 
"growth" the pupil has made in connection 
with his program, (3) provides for self-
evaluation by the pupil, and (4) indicates 
to the teacher the ways and means of 
improving the instructions in agribusiness 
Cp. 542). 
In summarizing. Mason and Haines (1972) explained that: 
The educational process must be concerned with 
assisting the development of a student's self-
concept in a positive way toward his role in 
the world of work. The student's concept of 
himself must be related in a realistic way to 
the practical situation of employment today 
and tomorrow (p. 27). 
Theoretically, carefully planned and implemented SOE 
programs have the potential for assisting in the development 
of students' self-images. A review of the instructional 
procedures recommended in the SOE packet and the packet's 
content (Williams, 1977b) revealed the following factors, 
that have an influence on the development of positive stu­
dents' self-image: 
1. Challenge--students were challenged by setting 
goals for their SOE programs and working on individ­
ual experiences. The packet introduced SOE on an 
individual basis whereby it had a personal meaning 
for students. This provided the material with 
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relevance and interest that could have proceeded 
to become a challenge. 
Freedom--students had freedom to select SOE pro­
grams that met their needs and interest along with 
the encouragement of parents. The packet also 
provided a certain amount of freedom from threats 
of failure by presenting objectives that addressed 
the needs of the individual. 
Respect--the opportunity for increased respect 
could have been due to the increased independence 
that was developed through the use of the SOE 
packet. The agriculture teacher, parents and mem­
bers of the community may have enhanced the stu­
dents' respect as a result of the increased in­
volvement generated through the SOE packets' 
procedural instructions. 
Success--the methods and procedures outlined in the 
SOE packet assured some degree of success for stu­
dents. Each section of the packet identified 
specific objectives and procedures for achieving 
the objectives. Therefore, students could evaluate 
their own performance which could be translated 
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into various degrees of success. The negative 
aspect of failure was not included in the SOE 
instructional packet. 
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CHAPTER III. 
EXECUTION OF STUDY 
The primary purpose of this study was to evaluate the 
long term effect of an SOE instructional packet on students' 
self-esteem. A secondary purpose was to study the relation­
ship between teacher attitude toward teaching (teacher 
morale) and the level of students' self-esteem. The methods 
and procedures utilized are described in this chapter. 
The study consisted of a posttest-only control group 
design as described by Tuckman (1978). 
The graphic representation of the posttest design is as 
follows : 
Design 
R X 1 Oi» Og, Oj 
R 
where ; 
R indicates random selection from the 
population and random assignment to 
different treatment levels. 
X 1 depicts the experimental treatment. (The use of SOE packet in vocational 
agriculture instruction for begin­
ning vocational agriculture students). 
The absence of X, represents the 
control group for this experiment. 
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0 1 represents the randomly assigned posttest measure used to determine 
students' self-esteem level. (The 
Barksdale Self-Esteem Evaluation, 
No. 69). 
0 2 depicts the posttest measure used to determine teacher attitudes. (The 
Purdue Teacher Opinionaire). 
0 3 indicates the instrument used to 
collect information on students' 
personal and situational character­
istics . 
Population 
The population of the study was composed of vocational 
agriculture teachers and students in Iowa during the 1977-
78 school year. The following additional restrictions were 
imposed on the population. 
1. Teachers must have taught in their present school 
systems during the 1976-77 school year. This 
eliminated all beginning instructors and those who 
had changed positions between the 1976-77 and 1977-
78 school years. 
2. Teachers must have been using the New Iowa Agricul­
tural Experience Program Records (Iowa Vocational 
Agriculture Teachers Association, 1976). 
3. Teachers must have been teaching a class of begin­
ning vocational agriculture students. 
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4. Teachers must have agreed to teach a unit on SOE 
programs to their beginning students during fall 
semester of the 1977-78 school year. In the 
original frame from which the sample was chosen, 
only criterion 1 was used to delete teachers and 
their students from inclusion as possible experi­
mental units (Briers, 1978, p. 40-41). 
Sample 
The Briers experiment consisted of 40 teachers/schools 
randomly selected and assigned to experimental and control 
treatment groups. The technique used in the Briers experi­
ment "resulted in usable data from 33 of the 40 schools--17 
schools in the experimental group and 16 schools in the 
control group" (Briers 1978, p. 52). 
One and one-half years after the original experiment, 
258 of the participants in the Briers study were still 
enrolled in the same school and participating in vocational 
agriculture. For this study, a random sample of 121 stu­
dents were selected from the remaining 258 students. Those 
students came from 29 of the 33 schools in the Briers experi­
ment. Officials of one of the experimental group schools 
indicated they did not desire to participate. In random 
assignment of instruments in this study, no students were 
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used from three schools. Therefore, potential respondents 
for this study included 121 students from 16 experimental 
schools and 13 control schools, and 29 teachers. 
The selected teachers/schools were contacted by letter 
and a time schedule was developed for data collection (Appen­
dix A] . 
Treatment Levels 
The independent variables of this study was the degree 
of access teachers and students had to the SOE instructional 
packet. The independent variable consisted of two treatment 
levels - experimental and control. 
The experimental group included teachers and students 
who used the instructional packet entitled ^  Instructional 
Packet on Supervised Occupational Experience Programs of 
Beginning Vocational Agriculture Students (Williams, 1977b). 
Inservice education was also provided for teachers to ac­
quaint them with the packets use. The packet was used by 
the teachers in the experimental schools to introduce SOE to 
beginning vocational agriculture students during the Fall of 
1977. Therefore, the three-week treatment period in the 
Briers (1978) experiment has been extended to one and one-
half years for this study. 
The control group consisted of teachers and students 
who were not given the instructional packet and related 
inservice education. 
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Instrumention 
Three instruments were used to measure the dependent 
variables and collect data on personal and situational 
information from students. Two instruments were designed to 
be completed by students under the directions of a member of 
the research team or the vocational agriculture teacher. 
The third one was used to collect attitudinal data from the 
teacher. The following paragraphs describe the instruments.. 
Involvement in agriculture inventory consisted of 30 
items of which nine were used to access personal and situa­
tional variables. The project team developed this instrument 
to acquire data relating to student attitude and involvement 
in vocational agriculture, FFA and SOE (Appendix D). 
Barksdale Self-Esteem Evaluation No. 69 was used to 
measure each student's self-image (Barksdale, 1975). This 
evaluation comprised of 25 items that were rated from 0-4 in 
terms of the degree to which they represented the student's 
perception of his/her self-image. Reliability of the self-
esteem evaluation was computed from the data collected in 
the study, and it's reported in Chapter 4. 
The Purdue Teacher Opinionaire (PTO) - Bentley and 
Rempel (1970) developed a 100 item instrument that measures 
37 
ten factors. An outline of the ten factors is as 
follows : 
Factor 1 - "Teacher Rapport with Principal" deals with 
the teachers' feelings about the principal-
his professional competency, his interest 
in teachers and their work, his ability to 
communicate, and his skill in human rela­
tions . 
Factor 2 - "Satisfaction with Teaching" pertains to 
teacher relationships with students and 
feelings of satisfaction with teaching. 
.According to this factor, the high morale 
teacher loves to teach, feels competent in 
his job, enjoys his students, and believes 
in the future of teaching as an occupation. 
Factor 3 - "Rapport among Teachers" focuses on a 
teacher's relationship with other teachers. 
The items here solicit the teachers' opinion 
regarding the cooperation, preparation, 
ethics, influence, interest and competency 
of his peers. 
Factor 4 - "Teacher Salary" pertains primarily to the 
teachers' feeling about salaries and salary 
policies. 
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Factor 5 - "Teacher Load" deals with such matters as 
record keeping, clerical work, "red tape", 
community demands on teacher time, extra 
curricular load, and keeping up to date 
professionally. 
Factor 6 - "Curriculum Issues" solicits teacher reac­
tions to the adequacy of the school program 
in meeting students needs, in providing for 
individual differences, and in preparing 
students for effective citizenship. 
Factor 7 - "Teacher Status" samples feelings about the 
prestige security, and benefits afforded by 
teaching. Several of the items refer to the 
extent to which the teacher feels he is an 
accepted member of the community. 
Factor 8 - "Community Support of Education" deals with 
the extent to which the community understands 
and is willing to support a sound educational 
program. 
Factor 9 - "School Facilities and Services" has to do 
with the adequacy of facilities, supplies 
and equipment, and the efficiency of the 
procedures for obtaining material services. 
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Factor 10 - "Community Pressures" gives special atten­
tion to community expectations with 
respect to the teacher's personal standards, 
his participation in outside-school activi­
ties, and his freedom to discuss contro-
versal issues in the classroom (Bentley 
and Rempel 1970, p. 4). 
The reliability of the PTO was tested in 60 Indiana 
Schools and 16 Oregon schools. Test-retest data were 
obtained from 3023, and the correlations for total scores 
and factor scores are listed in Table 1 (Bentley and 
Rampel 1970, p. 5). 
Table 1. Test-Retest Correlations for PTO Factor and 
Total Scores 
Factor (N=3023) Correlation Factor Correlation 
1. Teacher rapport .88 6. Curriculum .76 
with principal Issues 
2. Satisfaction with .84 7. Teacher status .81 
teaching 
3. Rapport among .80 8. Community support .78 
teachers 9. School facili­
4. Teacher salary .81 ties and services .80 
5. Teacher load .77 10. Community pressures • 6 2 
Total Score .87 
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Collection of Data 
The participating schools were divided into five groups 
according to their geographical location in order to enable 
the project team to conserve time and travel. Members of 
the project team telephoned selected schools to affirm their 
participation and establish dates for visits. A follow-up 
letter was mailed to each participating school as a reminder 
of the visitation date and time. 
Members of the project team assembled instrument pac­
kets for the students and teachers on February 22, 1980. A 
table of random numbers was generated by the Iowa State 
University Computing Center to facilitate random assignment 
of the self-esteem evaluation to 121 students. All students 
were given the Involvement in Agriculture Inventory, and 
Purdue Teacher Opinionaire was administered to all partici­
pating teachers. 
Data were collected by the project team members during 
February and March, 1980. After the data collection phase 
was completed, letters of thanks were mailed to participants. 
Data Analysis 
Members of the project team coded the data gathered 
from teachers and students (Appendix E) and it was key 
punched and analyzed at the Iowa State University Computa­
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tional Center. Programs from the Statistical Package for 
the Social Sciences (SPSS) (Nie et al., 1975) were used to 
analyze the data. The following subprograms were utilized: 
T-test, Covariance Matrix, One Way ANOVA, Scheffe's Multiple 
Range Test, Pearson Correlation, and Frequencies. 
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CHAPTER IV. 
FINDINGS AND DISCUSSIONS 
The purpose of this study was to evaluate the long 
term effect of an SOE instructional packet on students' 
self-esteem, and to study the relationship between teacher 
attitude toward teaching and the level of students' self-
esteem. A random sample of 29 schools was selected to 
participate in the research. The control group consisted 
of 13 schools and the experimental group consisted of 16 
schools. The following data were collected from the two 
groups : 
1. Students' personal information 
2. Measure of students' self-esteem level 
3. Measure of teacher attitude toward teaching 
This chapter is devoted to analyzing and discussing 
the data engendered by the inquiry. Results of the data 
analyses are presented in sections corresponding to the 
objectives of the study. The sections are as follows: 
1. Characteristics of respondents. 
2. Self-esteem of Iowa students. 
3. Relationship between students' self-esteem and 
selected student characteristics. 
4. Relationship between students' self-esteem and 
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selected student characteristics. 
5. Relationship among teachers' stability and students' 
self-esteem levels. 
6. Relations among teachers' attitude and students' 
self-esteem levels. 
Characteristics of Respondents 
One hundred twenty-one students included in the Briers 
(1978) study were randomly selected for this study; of 
these, 55 were in the control group and 65 were in the 
experimental group as reported in Table 2. One hundred 
fourteen (94.21%) of the students were enrolled in their 
third (junior) year of vocational agriculture. These data 
further validate the student characteristics described in 
the Briers (1978) study which reported that these students 
were enrolled in their first year of vocational agriculture 
in 1978. Data in Table 2 indicate that only 5 students (4%) 
had less than three years of vocational agriculture and two 
students (1.6%) exceeded three years. Those students with 
less than three years of vocational agriculture did not 
enroll in the agriculture course for two succeeding years 
following the 1978-79 school year. Enrollment in an 
exploratory agriculture course designed for junior high 
school students could account for the two students with 
four years of vocational agriculture. However, the largest 
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percentage of the sample were in their third year of voca­
tional agriculture as expected. 
Table 2. Years of Vocational Agriculture Enrollment by 
Treatment Group 
Years of vocational Treatment Group 
agriculture Experimental Control 
N % N % N i 
1 years 0 0 1 1.82 1 .83 
2 years 2 3.03 2 3.64 4 3.31 
3 years 62 93.94 52 94.54 114 94.21 
4 years 2 3.03 0 0 2 1.65 
TOTAL 66 100.00 55 100.00 121 100.00 
The data in Table 3 reveal a close parallel between 
students years in vocational agriculture and their years of FFA 
membership. The experimental group had 58 students (87.88%) 
with three years of FFA membership. Likewise, in the 
control group a high percentage of the students (94.54%) 
had three years of FFA membership. Almost ninety-one per­
cent of the total group were in their third year of FFA 
membership. 
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Table 3. Years of FFA Membership by Treatment Group 
N i N i N % 
Missing Cases 0 .00 2 3.64 2 1.65 
2 years 3 4.55 1 1.82 4 3.31 
3 years 58 87.88 52 94.54 110 90.90 
4 years 1 1.51 0 .00 1 .83 
5 years 4 6.06 0 .00 4 3.31 
TOTAL 66 100.00 55 100.00 121 100.00 
The data in Table 4 show the types of SOE programs 
that students participated in. Almost all (99.17%) of the 
total group had been involved in at least one type of SOE 
program. Only one student indicated no SOE program. Owner­
ship of animals and crops was the most common type of SOE 
participation by both groups. Ten percent more of the 
experimental group than the control group had this type of 
SOE. Likewise, the experimental group was more involved 
than the control group in working on farms. These findings 
may suggest that the SOE packet encouraged students to 
strive for independence through ownership and farm employ­
ment . 
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Table 4. Types of SOE Students Participated in by Treatment 
Group 
Treatment Group Tnta^ 
Experimental Control 
Na i Na % % 
Missing Cases 0 1 1 .82 1 .83 
Animals/Crops(own) 63 95.45 47 85 .45 110 90 .91 
Working on farm 
other than home 32 48.48 22 40 .00 54 44 .63 
Agribusiness 7 10.61 8 14 .55 15 12 .39 
School based proj­
ects other than 
normal classroom 
laboratory 
activities 10 15.15 13 23 .64 23 19 .01 
Interviewing and 
observing 
people working 
in agriculture 3 4.55 3 5 .45 6 4 .96 
Other SOE 3 4.55 1 1 .82 4 3 .31 
No SOE 0 .00 1 1 .82 1 .83 
^Numbers reported do not equal to number of participants 
in the study because many students had more than one type of 
SOE. 
Students were asked to categorize their primary SOE 
program. The data in Table 5 reveal that eight in every 10 
students had animal and/or crop ownership projects as their 
primary SOE, a slightly higher percentage was observed for the 
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experimental group than the control group. About 13 percent 
of each group identified working' on farms other than home, as 
their primary SOE program. The high percentage of farm 
based SOE programs was expected due to the large percent of 
farm operations in Iowa. Students frequently delay selec­
tion of off-farm agribusiness placement type SOE until their 
senior year of high school. 
Table 5. Primary Type of SOE Students Participated in by 
Treatment Group 
Treatment Group 
Experimental Control 
N i N i N i 
Missing cases 1 1.52 4 7.27 5 4.13 
Animal/Crops(own) 56 84.85 43 78.18 99 81.82 
Working on farm 
other than home 9 13.63 7 12.73 16 13.22 
Other 0 1 1.82 1 .83 
TOTAL 66 100.00 55 100.00 121 100.00 
The data in Table 6 show the occupational plans of the 
students in categories. Approximately four in every ten 
planned to become self-employed in production agriculture. Al­
most 20 percent planned to work in agricultural sales and serv­
ice and 19 percent of the students chose agricultural mechanics 
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occupations. It was interesting to note that almost ten 
percent more of the control group than the experimental 
group were undecided about their occupational plans. The 
SOE packet was designed to help students plan ways to make 
an entry into agricultural occupations through SOE programs 
(Williams, 1977b). 
Table 6. Occupational Plans of Students by Treatment Group 
Occupational Treatment Group Tnt-ai 
Plans Ëxperimental Control 
N % N % N % 
Production(own) 32 48.48 21 38.18 53 43.80 
Sales/Services 11 16.67 11 20.00 22 18.18 
Agricultural 
mechanics 14 21.21 10 18.18 24 19.84 
Undecided 9 13.64 13 23.64 22 18.18 
TOTAL 66 100.00 55 100.00 121 100.00 
The immediate post high school plans of the two groups 
are identified in Table 7. About one-half of the total 
group planned to continue their post high school education. 
Almost one in three of the students planned to become self-
employed or get a full-time job immediately after high 
school. The experimental group (those exposed to the SOE 
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Table 7. Post High School Plans of Students by Treatment 
Group 
Post High School Treatment Group 
Plans Èxperiraental Control 
N % N i N i 
Missing Cases 0 .00 2 3.64 2 1.65 
Attend community 
college or area 
vocational tech­
nical school 20 30.30 20 36.36 40 33.06 
Attend 4-year 
college or 
university 12 18.18 10 18.18 .22 18.18 
Become self-
employed 14 21.22 7 12.73 21 17.36 
Get a full-time 
job 10 15.15 10 18.18 20 16.53 
Others 10 15.15 6 10.91 16 13.22 
TOTAL 66 100.00 55 100.00 121 100.00 
packet) indicated plans to become self-employed in agricul­
ture two to one over the control group. The SOE packet 
focused on ways and means for students to become involved 
in agricultural activities that may lead to self-employment 
(Williams, 1977b). 
In summary, this sample of Iowa Vocational Agriculture 
students are as follows: 
1. Nine of every ten students were enrolled in their 
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third (junior) year of vocational agriculture and 
FFA membership. 
2. Ninety-nine percent of the students had been 
involved in at least one type of SOE program. 
3. The majority of the students participated in 
animal and crop type SOE programs. 
4. The majority of the students' occupational plans 
were related to production agriculture and agricul­
tural sales and services. 
5. Over one-half of the total group planned to 
enroll for post high school education. 
Self-Esteem of Iowa Students 
The Barksdale Self-Esteem Evaluation No. 69 (Barksdale, 
1975) was used to determine the participants level of self-
esteem. The 25-item instrument was designed to yield a 
summated self-esteem score. Data from this instrument 
yielded a reliability coefficient of .87. The frequency and 
percent of self-esteem scores are reported by schools and 
students in Table 8. The mean self-esteem scores for the 
29 schools ranged from a low of 46 to a high of 73. One 
hundred one of the 121 students (84%) had scores above 50. 
The mean self-esteem score was 56.56. 
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Table 8. Mean Self-Esteem Scores Grouped by Schools and 
Students 
Score Interval Schools Students 
N % N i 
71-75 2 6.90 3 2.48 
66-70 3 10. 34 16 13.22 
61-65 3 10.34 9 7.44 
56-60 7 24.14 31 25,62 
51-55 8 27.59 42 34.71 
45-50 6 20.69 20 16.53 
TOTAL 29 100.00 121 100.00 
Barksdale (1975) suggested that the total score for 
each individual could be used to determine their self-esteem 
index on a scale from 0-100. With adults, high scores (90-
100) are interpreted as evidence of high self-esteem. 
Scores from 76-90 are considered disadvantaged, 75 to 51 
seriously disadvantaged and 50 or less indicated a crippling 
lack of self-esteem. However, self-esteem scores of 
adolescents are expected to be considerably lower than those 
for adults. Furthermore, the data presented in Table 8 are 
the average scores for all students categorized by schools. 
These findings concur with a general theory of self-
esteem development. Horrocks and Jackson (1972) explained 
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the reasons for these, lower scores as follows: 
During the first ten years of life, an 
individual's problems of self-esteem tend 
to be structurally simple. Most children 
with their concrete approach to their 
experiences accept what they perceive 
as the evaluation of the significant 
figures in their lives. Much of their 
self-evaluation rest upon whether or not 
they are obeying the rules for conduct 
laid down by these figures.... Young 
children have not reached a cognitive 
development, nor have they usually had 
sufficient experience to question them­
selves .... 
The state of an adolescent, as he enters 
the period of formal operations and 
widens his experiences, is much more 
complicated and self-questioning. 
Adolescents are more insecure than 
children. Their concepts of self are 
being modified, and they are more analytic 
not only about themselves but about the 
world in general. An adolescent has many 
self-decisions to make, many of which 
seem to him literally earthshaking in 
their consequences. He has to make an 
occupational or curricular choice and has 
to decide whether he is good enough to 
do what must be done to succeed in a 
given occupation.... 
An adult's problems of self-esteem are 
simpler than those of an adolescent. 
Maturity stabilizes self-concepts and 
provides a more firm picture of self. 
An adult has tested reality upon many 
occasions and gained a self-view based 
upon a long experience of identity 
formation and role assumption. He is 
more self-accepting and less self-
critical than an adolescent (P. 123-
124) . 
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The participants in this study were high school 
juniors and could be classified as adolescents. Their 
overall mean score of 56.56 suggests that they did not have 
high self-esteem levels and supports the theory that adoles­
cents tend to have lower self-esteem as they proceed through 
a period of intense decision making and insecurity. 
Effect of SOE Packet on Students' Self-Esteem 
In order to determine the effect of the use of the SOE 
packet on students' self-esteem, the following null 
hypothesis was tested: 
Hoi: There is no significant difference between the 
mean self-esteem scores for the experimental and 
control treatment groups. 
The T-test was used to test for statistical signifi­
cance between the mean self-esteem scores of the two 
groups. Results of the T-test are summarized in Table 9. 
The calculated T-value of 2.35 is greater than the tabular 
T-value of 1.98; therefore, the null hypothesis was rejected. 
Students who were taught with the SOE instructional packet 
had a significantly higher mean self-esteem score than 
students who were not. There are several factors that may 
have contributed to this finding. The SOE instructional 
packet provided teachers with a specific method of intro­
ducing and teaching SOE to beginning students. 
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Table 9. Means Standard Deviations and T-value for Self-
Esteem Scores by Treatment Group 
Self-Esteem 
Evaluation 
Treatment Group 
Experimental Control T-Value 
Total Self-
Esteem 
Mean 
snrr 
59.13 
12.78 
N 
6 6  
Mean 
STDT 
53.47 
13.63 
N 
55 2.35* 
^Significant at the .05 level 
Kash and Borich (1978) suggested methods that can be 
categorized into four areas which relate to the content of 
the SOE packet. They are as follows: 
1. Student Recognition - recognize and affirm the 
value of each pupil. The SOE instructional packet 
was designed where by it would facilitate the 
needs of each student on an individual basis. A 
brief look at the instructional packet's table of 
contents (Appendix F) reveals a certain amount of 
individuality. "What are my personal interests in 
agriculture?" "What opportunities exists for me 
to get agricultural experiences?" "What goals 
should I set for myself?" (Williams, 1977b). 
Teaching that proceeds from the above questions 
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will require the teacher to work with the student 
on their particular situations. The student may-
develop a sense of recognition from the inter­
personal interactions generated by the SOE instruc­
tional packet. 
2. Achievement and Evaluation - the basis for acquir­
ing self-esteem in the classroom is the reflection 
of self as an achiever (Kash and Borich, 1978). 
The systematic development of problem areas that 
are outlined in the instructional packet provided 
a method whereby students could be aware of their 
achievement by solving specific problems. Each 
section of the instructional packet contained a 
problem area that asked a specific question that 
related to each student individually. Students 
could evaluate their performance according to how 
well they satisfied the requisites of each problem 
area. 
3. Competition - make individual improvement the 
value underlying competitive activity in the class­
room (Kash and Borich, 1978). The SOE instruc­
tional packet provided for self-competition rather 
than formative competition. Each student worked 
on their specific SOE program which could have been 
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different from the majority of the class. Students 
who worked with SOE programs from 1978 up to 1980 
would have used individual improvement as a basis 
for self-competition.-
4. Criticism - associate teacher praise and criticism 
with specific elements of pupil performance, rein­
forcing the positive aspects and providing a basis 
for improving negative aspects of the pupil's 
work (Kash and Borich, 1978). The procedural 
design of the SOE packet could lend itself to the 
method of praise and criticism suggested above. 
The problem areas are broken down into specific 
subgroups which would allow for specific elements 
of the students performance to be criticized while 
others are being praised. However, the attitude 
of the teacher would certainly influence the out­
come of this method. 
Hammachek (1971) emphasized that, "A person's feelings 
about himself are learned responses. Sometime bad feelings 
have to be unlearned and new feelings acquired" (p. 251). 
Therefore, the SOE instructional method (packet) provided a 
learning situation that enabled students to enhance their 
self-image. 
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In summary, thé self-esteem level of the participants 
were low as expected due to a period of transition in the 
adolescent stage. However, the significant difference 
between the self-esteem scores of the experimental and 
control group suggested that the SOE packet had a positive 
effect on students' self-images. 
Relationship between Students' Self-Esteem 
and Selected Student Characteristics 
The data presented in this section represent the self-
esteem scores grouped according to specific student charac­
teristics without regard to treatment groups. The partic­
ular characteristics were: (1) SOE classifications, (2) 
occupational plans, and (3) plans after high school. 
Comparison of self-esteem levels and SOE classifications 
The null hypothesis postulated for assessing the 
effects of students' SOE classifications on their self-
esteem was: 
Ho2: There is no significant difference between the 
mean self-esteem scores of students grouped 
according to their SOE classification responses. 
The groups were classified as: 
a. Students with animals/crops SOE programs; 
students without animals/crop SOE programs. 
58 
b. Students with on farm SOE programs; students 
with no on farm SOE programs. 
c. Students with off-farm SOE programs; students 
without off-farm SOE programs. 
d. Students with school based SOE programs; stu­
dents without school based SOE programs. 
e. Students with interview/observe SOE programs; 
students without interview/observe SOE programs. 
The T-test was used to test for significant difference 
in mean self-esteem scores between students that were 
grouped according to their SOE classifications responses at 
the .05 level of significance. The means, standard devia­
tions and T-values for the SOE classification are listed in 
Table 10. The tabular T-value with which the calculated Ts 
were compared is 1.98 with 118 degrees of freedom. The T-
values for the first two groups were found to be significant 
at the .05 level. Therefore, the null hypothesis was rejec­
ted for groups A and B. The null hypothesis was not rejected 
for groups C, D, and E. 
This may suggest that students who worked on farms 
other than home farms were more independent than those who 
did not work on other farms. However, students participa­
ting in animal and crop SOE programs had significantly 
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Table 10. Means, Standard Deviations and T-Values for 
Self-Esteem Score by SOE Classifications 
SOE Classification 
Variables Group 1^ Group 
2b T-Value 
Mean 
S.D. 
Yes 
N Mean 
S.b. 
No 
N 
(a) Animal/Crops 
SOE programs 
55.95 
13.51 110 
62.20 
11.80 10 
* 
1.996 
(b) Working on 
farm other 
than home 
58.93 
12.63 
54 54.47 
13.64 
66 3.328* 
(c) Working in 
off-farm 
agribusiness 
57 .20 
15.62 
15 56.37 
13.18 
105 0.049 
(d) Working with 
school based 
SOE programs 
55.83 
12.62 
23 56.63 
13.69 
97 0.066 
(e) Interview 
and observa­
tion SOE 
57.83 
15.23 
6 56.40 
13.18 
114 0.064 
^Group 1 = Students that participated in specific SOE 
programs. 
^Group 2 = Students that did not participate in 
specific SOE programs. 
^Significant at the .05 level. 
lower self-esteem scores than those who did not participate 
in that type of SOE program. It was interesting to note 
that the number of students without animals and crops type 
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SOE closely parallels the number of students that had "other 
plans" after high school. An examination of each groups 
self-esteem scores revealed that the students with no 
animal and crop type SOE had a mean score of 62.20 (Table 
10) and those students with "other plans" had a mean score 
of 65.44 (Table 13). This may suggest that the two groups 
are homogeneous and the higher mean self-esteem score in 
both groups is a result of delayed adolescent development. 
Comparison of self-esteem levels and occupational plans 
The hypothesis used to test for relationships between 
students' self-esteem and occupational plans was: 
Ho3: There is no significant difference between the 
mean self-esteem scores of students grouped 
according to their occupational plans. The 
groups were classified as: 
a. Undecided students. 
b. Students who planned to work in production 
agriculture. 
c. Students who planned to work in sales and 
services. 
d. Students who planned to work in agricultural 
mechanics. 
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The means and standard deviations of the four groups 
are presented in Table 11. the analysis of variance proce­
dure was used to test for significant differences in mean 
self-esteem scores at the .05 level of significance. Results 
of the analysis of variance are shown in Table 12. The 
tabular F-value with which the calculated F-value was com­
pared is 2.68 with 3,117 degrees of freedom. Therefore, 
the computed value of 0.660 is less than the tabular value, 
hence the null hypothesis was not rejected. The findings may 
Table 11. Self-Esteem Score Means and Standard Deviations 
by Occupational Plans 
Number of Self-Esteem Score 
Observations Mean S.D. 
Undecided 22 57 .41 14 .96 
Production Agriculture 53 55 .51 12 .92 
Sales and Services 22 54 .91 11 .12 
Agricultural Mechanics 24 59 .63 15 .15 
Overall 121 56 .56 13 .48 
be due to the similarity of occupations listed and previous 
experiences. Krumboltz (1979) asserted that an individual's 
past learning experiences influences their occupational 
decision making. Therefore, the decisions that were made on 
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occupational plans may have reflected students previous 
agricultural experiences which contributed to levels of 
self-esteem that were not significantly different. 
Table 12. Analysis of Self-Esteem Score Means by Occupa­
tional Plans 
Source of Degrees of Sum of Mean F-Valu 
Variation Freedom Squares Square 
Between groups 3 359.78 119,93 0.660 
Within groups 117 2125.93 181.64 
TOTAL 120 21211.71 
Comparison of self-esteem level and post high school plans 
The hypothesis formulated to test for relationship between 
post high school plans and self-esteem level was: 
Ho4: There is no significant difference between the 
mean self-esteem scores of students grouped 
according to their post high school plans. Stu­
dent's post high school plans were grouped as 
follows : 
a. Attend community college. 
b. Attend 4-year college. 
c. Become self-employed. 
d. Get a job. 
e. Other. 
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The one way analysis of variance procedure was used to 
test for significant differences in mean self-esteem scores 
by post high school plans. Table 13 presents score means 
and standard deviations according to groups. Results of the 
analysis of variance are given in Table 14. The calculated 
F-value of 3.06 was tested at a .05 level of significance 
and found to be greater than the tabular value of 2.45; 
therefore, the null hypothesis was rejected. The Scheffe 
Test (P<10) was used to distinguish differences between all 
combinations of group means. There was no significant dif­
ference between groups a, b, c, and d however, group e was 
significantly different from the other four groups. Stu­
dents who did not plan to attend community college or 4-year 
college, get a job or become self-employed had a signifi­
cantly higher mean self-esteem score. 
Table 13. Self-Esteem Score Means and Standards Deviations 
by Post High School Plans 
Number of Self-Esteem Scores 
Observations Mean S.D. 
Attend community college 40 56. 55 12 .44 
Attend 4-year college 22 56. 77 12 .59 
Become self-employed 21 56. 00 12 .22 
Get a job 20 50. 30 15 .12 
Other 16 65. 44 12 .56 
Overall 119* 56. 44 13 .38 
^N=119, excluding 2 missing data cases. 
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Table 14. Analysis of Self-Esteem Score Means by Post High 
School Plans 
Source of Degrees of Sum of Mean F-Vain 
Variation Freedom Squares Square " 
Between groups 4 2051.61 512.90 
3.06* 
Within groups 114 19067.87 167.26 
TOTAL 118 21119.48 
*Significant at the .05 level. 
The differences in students' self-esteem levels accor­
ding to post high school plans indicate that decision 
making plays an important role in adolescent self-esteem 
development. Students with definite plans after high 
school did not have significantly different mean self-esteem 
scores. It is obvious that a certain degree of indecisive-
ness was apparent in the latter group and the process of 
adolescent development was slower than that of the decision 
makers. These findings concur with Horrocks and Jackson 
(1972) theory of self-esteem developments which indicates 
that self-esteem is high during the early years (first ten 
years), then decrease in the adolescent stage and increases 
again at adulthood. However, it was noted that one could 
reach the chronological age for adolescence or adulthood 
and continue to operate in a lower state mentally. There­
fore, students with definite plans had similar self-esteem 
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levels because they had progressed far enough in the 
adolescent stage to have experienced decision making and 
its insecurities. Students with no definite plans were 
not committed to making the decision and their self-esteem 
did not decrease at that time. 
In summary, there was a significant difference between 
the mean self-esteem scores of students with animals and/or 
crops SOE programs and students, without animal and/or crops 
SOE. Students without animal and/or crops SOE programs had 
significantly higher mean self-esteem scores. Students 
with on farm SOE programs had significantly higher mean 
self-esteem scores than students with no on farm SOE 
programs. There was no significant difference between the 
mean self-esteem scores of students who did or did not 
-participate in off-farm agribusiness, interview and observa­
tion, and school based SOE programs. There was no signifi­
cant difference between the mean self-esteem scores of stu­
dents grouped according to their occupational plans. How­
ever, a significant difference was found between students' 
self-esteem and post high school plans. Students who did 
not plan to attend community college or 4-year college, get 
a job or become self-employed had a significantly higher 
mean self-esteem score than students with those plans. 
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Relationship Among Teachers' Stability 
and Students' Self-Esteem Levels 
The effects of teacher stability on students' self-
esteem were determined by grouping students according to 
teacher stability since the Briers (1978) experiment. 
Schools where teachers had been replaced since the original 
experiment comprised the first group and the second group 
consisted of students in schools where teachers had not 
changed since the 1977 experiment. 
The null hypothesis postulated for assessing the 
effects of teacher stability on self-esteem level was: 
Ho5: There is no significant difference between the 
mean self-esteem scores of students grouped 
according to teacher stability. 
The T-test was used to test for significant differences 
at the .05 level of significance. The means, standard devia­
tions and T-value for the two groups are listed in Table 15. 
The calculated T-value of .10 is less than the tabular value 
of 1.98; therefore, the null hypothesis was not rejected. 
No significant difference was found between students mean 
self-esteem scores and teacher stability. Thus, the replace­
ment of teacher in the control and experimental group did not 
significantly affect the self-esteem level of the two 
groups. 
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Table 15. Means, Standard Deviations and T-Value for Self-
Esteem Score by Teachers' Stability 
Self-Esteem Level Stability T-Value 
Group 1 Group 2 
Mean N Mean N 
Snr - ^37 
TOTAL Self-esteem 56.68 65 56.43 56 .10 
ÏTTZT TZTSF 
^Group 1 = Students grouped with original teachers. 
^Group 2 = Students grouped with replacement teachers. 
In a similar study, Jones (1980) did not find a signif­
icant difference between teacher stability and students' 
agricultural knowledge achievement. These findings may be 
due to the continuous learning method that is incorporated 
in SOE. Furthermore, the learning situation was focused on 
the student rather than teacher. The replacement of 
teachers did not affect the learning process that was 
previously established. Parents involvement may have helped 
counteract teacher replacement. Brookover and others (1970) 
asserted that practically all students in grades seven through 
twelve identified their parents as persons who were "signif­
icant" to them. Ninety percent of the students indicated 
that their parents were concerned about how well they did 
in school. Therefore, parents could have contributed to 
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the insignificance of teacher stability on students' self-
esteem through their involvement with students SOE programs. 
Relationship Between Teacher Attitudes 
and Students' Self-Esteem Level 
Ho6: There are no significant relationships between 
teacher attitudes (ten measures) and students' 
self-esteem level. 
The Purdue Teacher Opinionaire (Bentley and Rempel, 
1970) was used to assess teacher attitudes in ten areas. 
The means of the 29 teachers' attitudinal responses were 
correlated with students' self-esteem scores. The Pearson 
Product Moment Correlation was used to test for significant 
relationships between teacher attitudes and students' self-
esteem levels. Table 16 lists the ten attitudinal factors 
and the coefficient of correlation between each pair of 
interval-level variables. The table of critical values of 
the correlation coefficient was used to determine levels of 
rejection at .05 level of significance (Stanley and Glass, 
1970). The two tailed test was performed with 56 degrees of 
freedom and a critical value of .2638 was found to be 
significant at the .05 level of significance. Linear 
interpolation was used to determine the critical coefficient 
value not listed by Stanley and Glass (1970) . 
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Table 16. Coefficient of Correlation between Teacher 
Attitude Variables and Student Self-Esteem Level 
Teacher Attitude Correlation 
Variables Coefficient 
Teacher rapport with principal (PT 1) .3539* 
Satisfaction with teaching (PT 2) .2117 
Rapport among teachers (PT 3) .2685* 
Teacher salary (PT 4) .2252 
Teacher load (PT 5) .0664 
Curriculum issues (PT 6) .0204 
Teacher status (PT 7) .3553* 
Community support (PT 8) .0487 
School faciliites (PT 9) .3532* 
Community Pressures (PT 10) .1035 
Composite (TPT) .2740* 
^Significant at the .05 level of probability with a 
critical value of .2638. 
Teacher rapport with principal (PT 1), teacher rapport 
among teachers (PT 3), teacher status (PT 7), school facili­
ties (PT 9) and the composite score were significantly 
related to self-esteem of students at the .05 level of 
significance. The significant but relatively weak correla­
tion coefficient of .35 for teacher and principal rapport 
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indicated that good relations with educational associates 
may have a positive affect on students self-esteem. This 
finding could be associated with the assumption that tea­
chers are established as "significant others" in the lives 
of most students (Hammachek, 1971). Therefore, teacher 
attitudes and interpersonal relationships with others could 
have a profound effect on students attitudes and self-image. 
Teachers with positive feelings about their status 
correlated positively with students' self-esteem levels. 
Purkey (1970) concluded that, "the way the evidence points 
is that each teacher needs to view himself with respect, 
liking, and acceptance. When teachers have essentially 
favorable attitudes toward themselves, they are in a much 
better position to build positive realistic self-concepts 
in their students" (p. 46). 
The teacher's positive attitude toward school facilities 
may reflect the facilities adequacy in aiding the teacher's 
performance as an effective teacher in classroom and labor­
atory situations. Generally, a feeling of accomplishment 
in a job well done should enhance a positive atmosphere, 
one in which the student is an integral part. 
There was no significant relationship between self-
esteem levels and satisfaction with teaching (PT 2), 
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teacher salary (PT 4), teacher load (PT 5), curriculum 
issues (PT 6), community support (PT 8) and community 
pressures (PT 10). Therefore, the null hypotheses for 
those factors were not rejected. However, the null hypoth­
eses for factors PT 1, PT 3, PT 7, PT 9, and TPT were 
rejected because they had a significant but weak positive 
correlation with students' self-esteem levels. 
Hammachek (1971) concluded that: 
A teacher can have an enormous influence on 
a students' self-attitudes, particularly as 
these attitudes are related to his feeling 
about being able to think, answer questions 
and solve problems. Teachers are quickly 
established as "significant" persons in the 
lives of most students.... A teacher can 
either help a student recognize his strengths 
and possibilities or he can remind a student 
again and again of his weaknesses and short­
comings. No matter how you look at it, the 
teacher is an important factor in the inter­
personal field of forces which influences a 
student's developing self (p. 194-195). 
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CHAPTER V. 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary 
The success of vocational agriculture in accomplishing 
some of its goals and objectives can be attributed to the 
utilization of supervised occupational experience. SOE is 
"Learning by doing" in the field of vocational agriculture. 
This concept incorporates teaching in a nontraditional man­
ner that includes systematic instructions, and supervision 
outside the classroom. The educational valve of SOE has 
been validated in previous research findings. However, it 
has also been found that the selection and planning of SOE 
programs could be more effective if specific materials and 
teaching methods were used. 
Williams (1977b) provided the impetus for the develop­
ment of an SOE instructional packet that would provide spe­
cific instructional materials and directions for the teacher 
(Appendix F). The packet was tested by Briers under exper­
imental conditions, and was found to provide for more effec­
tive SOE program planning, and increased SOE knowledge. 
Briers (1978) summarized his research procedure as follows: 
The study was conducted during fall semester, 
1977, to evaluate the effectiveness of an 
instructional packet on SOE programs for 
beginning vocational agriculture students 
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in Iowa. Effectiveness was assessed in 
terms: of (1) student knowledge of SOE, 
(2) student attitude toward SOE, and (3) 
student planning of individual SOE pro­
grams, Two treatment groups were used: 
(1) teachers were provided the instruc­
tional packet and inservice education on 
its use [experimental group) and (2) 
teachers were not allowed access to the 
instructional packet (control group). 
The pretest-posttest control group design 
was used in the study. Pretest measures 
of: Cl) student personal and situation 
variables, (2) knowledge of SOE, and (3) 
student attitude toward SOE were 
collected before the experimental 
instruction began. At the conclusion 
of this instruction, posttest instru­
ments collected information concerning; 
(1) student knowledge of SOE, (2) stu­
dent attitude toward SOE, (3) student 
planning of their SOE programs, and 
(4) teacher personal, situational, and 
programmatic variables. 
The Briers research provided a basis for follow-up 
investigations into the effectiveness of the SOE instruc­
tional packet from other perspectives. Considering the 
assumption that agricultural education should aid in the 
total development of individuals, this study was initiated 
to determine the effects of the SOE instructional packet on 
students' self-image development. A posttest only experi­
mental design was used with the following objectives: 
1. Identify personal and situational characteristics 
of vocational agriculture students classified as 
juniors in Iowa high schools in 1979-80. 
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Determine the level of self-esteem of vocational 
agriculture students classified as juniors in Iowa 
high schools. 
Determine the effectiveness of an SOE instructional 
packet when evaluated in terms of student self-
esteem. 
Determine if a significant relationship exist 
between levels of student self-esteem and selected 
personal characteristics of students. The 
selected personal characteristic variables consid­
ered were as follows: 
A. SOE Classifications 
1. Students with animal/crops SOE programs; 
Students with no animal/crops SOE pro­
grams . 
2. Students with on farm SOE programs; Stu­
dents with no on farm SOE programs. 
3. Students with off-farm SOE programs; Stu­
dents without off-farm SOE programs. 
4. Students with school based SOE programs; 
Students with no school based SOE programs. 
5. Students with interview/observe SOE pro­
grams; Students without interview/observe 
SOE programs. 
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B. Students' Occupational Plans 
1. Undecided students. 
2. Students who planned to work in production 
agriculture. 
3. Students who planned to work in sales and 
services. 
4. Students who planned to work in agricultural 
mechanics. 
C. Students' Immediate Post High School Plans 
1. Students who planned to attend Community 
College. 
2. Students who planned to attend four year 
College. 
3. Students who planned to become self-employed. 
4. Students who planned to get a job. 
5. Students with other plans. 
5. Determine if a significant relationship exists 
between teacher stability and level of student self-
esteem. 
6. Determine if a significant relationship exists be­
tween teacher attitude variables and level of stu­
dent self-esteem. 
The following teacher attitude variables were utilized: 
1. Teacher rapport with principal. 
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2. Satisfaction with teaching 
3. Rapport among teachers 
4. Teacher salary 
5. Teacher load 
6. Curriculum issues 
7. Teacher status 
8. Community support of education 
9. School facilities and services 
10. Community pressures 
This research was needed to assess long term effects 
of the SOE packet on students' self-esteem, and to study 
the relationship between teacher attitudes and the level of 
students' self-esteem. 
The data for this study were collected from a random 
sample of 121 of the 258 vocational agriculture students who 
participated in the Briers (1978) study and were presently 
enrolled in vocational agriculture courses. Due to the ran­
dom assignment of instruments, the 121 students and 29 
teachers come from 29 of the 33 schools that participated 
in the Briers study. Sixteen of those schools were experi­
mental and 13 were control. 
Three instruments were used to collect the data. (1) 
The Involvement in Agriculture Inventory - developed by the 
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project team to ascertain personal and situational informa­
tion on students (Appendix B), (2) the Barksdale Self-Esteem 
Evaluation No. 69 - used to measure students' self-esteem 
level (Barksdale, 1975), and (3) The Purdue Teacher Opinion-
aire - provided data on ten teacher attitude factors (Bent-
ley and Rempel, 1970). The following programs from the 
Statistical Package for the Social Sciences (SPSS) (Nie et 
al., 1975) were used to analyze the data: T-Test, Covariance 
Matrix, ONE WAY ANOVA, Scheffe's Multiple Range Test, Pear­
son Correlation and Frequencies. 
Conclusions 
Based upon responses from the random sample of 121 
students and 29 teachers that participated in this study, 
the following summary of findings are presented: 
1. Ninety-four percent of the respondents in this 
study were enrolled in their third (junior) year 
of vocational agriculture. 
2. Approximately 91 percent of the students were in 
their third year of FFA membership. 
3. Ninety-nine percent of the respondents had been 
involved in at least one type of SOE program. 
4. Eighty-one percent of the students listed animal 
and/or crop ownership projects as their primary 
SOE program. 
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5. Over one-third of the students planned to enter 
occupations in production agriculture, while 
another 38 percent planned to pursue off-farm 
agricultural occupations. Almost one-fifth of the 
students were undecided about occupational plans. 
6. Fifty-one percent of the students planned to 
enroll for post high school education. Seventeen 
percent of the students planned to become self-
employed and 16 percent planned to get a full-time 
job. 
7. The average self-esteem scale for the 29 groups of 
students was 56. Eighty-four percent of the groups 
had a mean score about 50. However, the overall 
mean self-esteem level was low as expected for youth. 
8. The mean self-esteem scores of students in the 
experimental group were significantly higher than 
the mean self-esteem score of students in the 
control group, suggesting that the SOE instruc­
tional packet could have effected students' 
positive self-image. 
9. The mean self-esteem scores of students who 
participated in animal and/or crop SOE programs 
were significantly lower than those who did not 
79 
participate in animal and/or crop SOE programs. 
10. The mean self-esteem scores of students who worked 
on farms, other than at home were significantly 
higher than those who did not. 
11. No significant difference was found between the 
mean self-esteem scores of students grouped accor­
ding to their occupational plans. 
12. A significant difference was found between the 
mean self-esteem scores and post high school plans. 
Students who did not plan to attend college, get a 
job or become employed had a significantly higher 
mean self-esteem score than those with plans. 
13. No significant relationship was found between teacher 
stability and levels of student self-esteem. 
14. A significant relationship was found between some 
teacher attitude variables and student self-esteem 
levels. A weak positive correlation was found 
between students' self-esteem scores and the fol­
lowing : 
a. Teacher rapport with principal (PT 1) 
b. Rapport among teachers [PT 5) 
c. Teacher status (PT 7) 
d. School facilities (PT 9) 
e. Composite (TP T) 
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No significant relationship was found between stu­
dents' self-esteem scores and the following teacher 
attitude variables. 
a. Satisfaction with teaching (PT 2) 
b. Teacher salary CPT 4) 
c. Teacher load (PT 5) 
d. Curriculum issues (PT 6) 
e. Community support (PT 8) 
f. Community pressures (PT 10) 
Recommendations 
The findings of this research identified characteristics 
of (third year) Iowa vocational agriculture students, iden­
tified relationships among specific variables, and determined 
some significant differences between experimental and control 
treatment groups. The following recommendations should be 
taken under consideration by Iowa vocational agriculture 
teachers, curriculum directors, supervisors, administrators, 
and researchers in the agricultural profession: 
1. Emphasis should be placed on off-farm type SOE 
programs during the students junior and senior years. 
2. Approximately half of the SOE programs should pro­
vide skills for self-employment or entry level jobs 
in agriculture. 
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3. Career guidance and placement should also be 
provided for students who plan to continue their 
post-secondary education. 
4. Those students who were undecided after a third 
year in vocational agriculture should be provided 
with individualized career guidance. 
5. The SOE instructional packet should be used in 
pre-service and inservice education for vocational 
agriculture teachers. 
6. Positive self-image development of students should 
be emphasized in the agriculture curriculum. 
7. Teachers should portray a positive attitude toward 
teaching. 
8. Teachers should place emphasis on the self-image 
development of students. 
9. Teachers should be encouraged to use the SOE 
instructional packet with beginning agriculture 
students. 
Recommendations for further research: 
1. The relationship between teacher attitudes and 
self-image should be investigated. 
2. A study of teachers' self-image seems warranted. 
3. The relationship between teacher self-image and 
attitude toward teaching should be investigated. 
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4. Further investigation of the effect of teacher 
stability seem warranted. 
5. Further investigation of students'self-image devel­
opment should be pursued with a population that 
consists of a sample of students enrolled in voca­
tional agriculture and students enrolled in other 
areas. 
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APPENDIX A: LETTERS TO SCHOOLS 
loWU StCltC LJniVCrSltlj of science and Technoh 
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Ames, Iowa 500IJ 
Department of Agricultural Education 
223 Curtiss Hall 
Telephone 515-294-5872 
In the Fall of 1977, your department was randomly selected from among 
all Iowa schools offering vocational agriculture to participate in a 
study of the effectiveness of an instructional packet on selecting and 
planning supervised occupational experience (SOE) programs by beginning 
vocational agriculture students. Students listed on the attached sheet 
participated in the study as freshmen. These students are probably 
high school juniors this year. This study involved 444 beginning voca­
tional agriculture students in 33 schools and provided information that 
showed the packet to be an effective educational tool. The research 
resulted in the dissemination of the SOE packet to all Iowa vocational 
agriculture teachers the following year. It has also been disseminated 
and used nationally. 
Based upon the situation and results described above, the Agricultural 
Education Department is initiating a companion study that would involve 
the same schools and students. The project is funded by the Iowa Agri­
cultural Experiment Station to study the involvement of high school 
vocational agriculture students in agriculture. The project would focus 
on the students' supervised occupational experience (SOE) programs and 
related economical, educational, social and psychological factors. 
Special attention will be given to benefits students receive from voca­
tional agriculture SOE programs. 
Since this study is directly related to the content and activities of 
Iowa vocational agriculture programs, I am going directly to the teachers 
involved to request permission to include their vocational agriculture 
programs (students on the attached sheet who are still enrolled in vo­
cational agriculture) in the project. If you would agree to partici­
pate in this project, a person from the Agricultural Education Department 
would visit your school to collect information from you and the selected 
students. The person visiting your school would ask you and the students 
to voluntarily provide information that could be given in approximately 
40-45 minutes (a regular vocational agriculture class in which most of 
the selected students are enrolled) . 
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1 feel this project will help your department as well as vocational 
agriculture programs throughout Iowa. Our ultimate goal is to show 
how vocational agriculture students are Involved in agriculture and 
the benefits received from such involvement. Please understand that 
we are not evaluating you or your school. All information gathered 
will be reported in group summary form. We would, however, give you 
summary feedback on the Information given by your students. 
Please discuss the participation of your department in this project 
with your administration. John Jones, Carlton Morris, Russell Haynes, 
or George Shorter will call you in a few days to check on partici­
pation approval, and, if permission to involve your school is granted, 
to schedule a time for the visit to your school. If you have 
questions In the meantime, call me at 515/294-5872. 
Thank you for your help in this way. 
Sincerely, 
David L. Williams, Professor 
Agricultural Education 
DLW;jch 
Enclosure 
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loWQ StdtC LJuiVCrSltlj of Science and Technolo Ames, Iowa 5001 / 
February 19, 1980 
Department of Agricultural Education 
223Curtiss Hall 
Telephone 515-294-5872 
To: Teachers in Schools Selected to 
Participate in SOE Follow-up Study 
Thank you for agreeing to participate in the SOE follow-up 
study sponsored by the Iowa Agricultural Experiment Station 
and the Agricultural Education Department at Iowa State 
University. 
As we discussed on the phone, I will be at your school at 
gather information from you and the selected students in your 
vocational agriculture department. Some teachers have asked 
if students' record books will be needed. Students may find 
that their record books would be helpful in providing some 
of the information requested. However, record books will not 
be absolutely necessary. 
Thank you for your help, and I look forward to visiting in 
your department. 
Sincerely, 
on to 
jch 
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loVAl StdtC UniVCrSltlj of Science and Technolo ?i, Iowa 50011 
Department of Agricultuml Education 
223CurtissHaU 
Telephone 51S-294-5872 
March 26, 1980 
Please accept my thanks for your courtesy in seeing 
me a few weeks ago and for your kindness in assist­
ing me to gather valuable follow-up information on 
some of your students. 
My visit with you was a very enjoyable experience. 
Best wishes for continued success in your vocational 
agriculture program.^ . 
Sincerely, 
Carlton E. Morris 
CEM:Jch 
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APPENDIX B: GENERAL INSTRUCTIONS TO TEACHER AND STUDENT 
PARTICIPANTS 
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General Instructions to Teacher Participants 
Thank you for agreeing to participate in this project. While the stu­
dents are providing the information requested from them, teachers in the 
selected schools are asked to provide information using the following two 
forms: 
We believe this project will help vocational agriculture throughout 
Iowa. Our goal is to show how vocational agriculture students are Involved 
in agriculture and the benefits they have received from such involvement, 
and to provide teachers an opportunity to express their opinions about their 
work in their school systems. 
Please follow the directions provided on each form. The information 
you provide will be considered confidentially and reported only in group 
summary form. 
n this way. 
David L. Williams 
Professor and Project Director 
Agricultural Education Department 
Iowa State University 
P,S. A copy of the general instruction for student participants is attached 
for your Information. Some (or all) of the students may not complete the 
Involvement in Agriculture Inventory during the time allotted for collecting 
the information. If this happens, please direct the students in completing 
the Inventories later and mall them to us in the self-addressed envelope. 
1. Teachers' Demographic Data 
2. The Purdue Teacher Opinlonalre 
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General Instructions to Student Participants 
Your school has granted permission for the Agricultural Education 
Department at Iowa State University to work with students in this vocational 
agriculture class. We are making a state-wide study of the involvement of 
vocational agriculture students in agriculture and studying related economical, 
educational, social and psychological factors. We believe this project will 
help vocational agriculture throughout Iowa. Our goal is to show how vocational 
agriculture students are involved in agriculture and the benefits they have 
received from such involvement. Your school was randomly selected to parti­
cipate. 
You will be asked some questions about your supervised occupational 
experience (SOE) program. SOE programs may also be called vo-ag projects, 
supervised farming programs, home projects, FFA projects, agriculture place­
ment experience, or similar terms. 
Each student is asked to voluntarily provide information using three 
different forms. (All students will not be asked to complete the same question­
naires — some forms were randomly assigned.) 
Please complete the Agribusiness Achievement Test In your packet first, the 
Work Values Inventory or Self-Esteem Evaluation second, and then the Involvement 
in Agriculture Inventory. If you do not have time to complete the Inventory, 
your Vo-Ag teacher will direct you In finishing it later and then mall it to 
Iowa State University. 
Please follow the directions on each form. The Information you provide 
will be considered confidentially and reported only in group summary form. 
^ Thank you for your participation in this project, 
David L. Williams 
Professor and Project Director 
Agricultural Education Department 
Iowa State University 
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APPENDIX C: SCHOOLS AND VOCATIONAL AGRICULTURE TEACHERS 
PARTICIPATING IN THE STUDY 
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Experimental Original Replacement 
Treatment Teacher Teacher 
School 
Atlantic R.D. Beaver B.C. Johnk 
Davis County D.S. Shelton 
Earmington W.W. Cottrell, Jr. L.R. Burkett 
Guthrie Center N.N. Bradley G.R. Hanna 
Keota D.W. Sprouse 
Knoxville B. Hanna 
Lake City R.E. EngStrom 
Latimer B.L. Umbaugh G.L. Keehn 
Pella J.L. Krug 
Pomeroy A.J. Fiala 
Clay Central D.A. Binder D.B. Klave 
Sigourney T.D. David D.M. Flippin 
Strawberry Point D.G. Miller 
Stuart-Menlo D.R. Wilson 
Terrill S.L. Anderson L.G. Smith 
West Bend R.H. Cast 
Control 
Treatment 
School 
United Community T.D. Kamp J.A. Biagi 
Colo L.J. Stewart T.D. Davis, Jr 
Corydon R.R. Shelton 
Fort Madison G.L. Hayes 
George R.A. Sprague D.L. Childress 
Lone Tree E.J. Miller 
Manson A.S. Halvorsen J.W. Hansen 
Mediapolis J.R. Howell 
Sac City D.R. Miller R.E. Heitz 
St. Ansgar M.H. Hanson T.A. Dudding 
Sheffield R.L. Eichmeier 
Sheldon P.A. VonLoh 
West Branch F.L. Abel 
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APPENDIX D: INVOLVEMENT IN AGRICULTURE INVENTORY 
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Directions: Please answer each of the questions with an "X" 
or fill in the blank provided. Be as accurate 
as possible and please respond to all questions. 
1. How many years of vocational agriculture have you com­
pleted. including this year? 
(1) one 
(2) two 
(3) three 
(4) four 
2. How many years have you been a member of the FFA, in­
cluding this year? 
(1) one 
(2) two 
(3) three 
(4) four 
__C5) none 
3. What is the highest FFA degree you have received? 
(1) Greenhand 
(2) Chapter Farmer 
(3) Applied for Iowa (State) Farmer 
(4) Iowa Farmer 
4. What occupational (job) do you plan to enter upon com­
pletion of your formal education? 
5. What FFA award(s) have you received? (Check all that 
apply.) 
(1) Star Greenhand 
(2) Star Chapter Fanner 
(3) District Star Farmer 
(4) Local proficiency award, if so specify: 
(5) District proficiency award, applicant, if so 
specify: 
(6) DistTict~proficiency award, if so specify: 
(7) State proficiency award, if so specify: 
(8) Others (specify): 
(9) None 
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6. In what kinds of activities do you participate? (Check 
all that apply.) 
(1) Athletics 
(2) Music 
(3) Student government 
(4] 4-H 
(5) Other (list): 
(6) None 
7. What are your immediate plans upon completion of high 
school? 
(1) Attend an area vocational school or community 
college 
(2) Attend a four-year college or university 
(3) Work for yourself (self-employed) 
2 (4) Get a full-time job 
(5) Other (describe): 
8. What kind(s) of SOE program(s) have you had as part of 
your vocational agriculture program? (Check all that 
apply.) 
(1) Raising animals and/or crops you own 
(2) Working on a farm other than home farm 
(3) Working in an off-farm agricultural business 
(4) Working with projects carried out using school 
land, greenhouse, shop, or other school 
facilities. (Experiences that occur outside of 
normal classroom and shop activities.) 
(5) Interviewing and observing people working in 
agriculture 
(6) Other (describe) : 
(7) None (I did not have a supervised occupational 
experience program.) 
9. (Answer this question only if you checked more than one 
kind of experience for question 8.) Indicate the type of 
experience you consider to-be the major one for you in 
1979. 
(1) Raising animals and/or crops you own 
(2) Working on a farm other than home farm 
] (3) Working in an off-farm agricultural business 
(4) Working with projects carried out using school 
land, greenhouse, shop, or other school 
facilities 
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(5) Interviewing and observing people working in 
agriculture 
(6) Other (specify): 
10. Indicate the number (and show % yours) of breeding live­
stock you had in 1979 as part of your vo-ag SOE program. 
Breeding Livestock No. % yours 
Beef cows 
Beef heifers 
Beef bulls 
Dairy cows (milking) 
Dairy heifers 
Dairy bulls 
Sows or bred gilts 
Boars 
Ewes 
Rams 
Mares 
Studs 
Nannie (goats) 
Billy (goats) 
Turkeys (laying) 
Laying hens 
Others (specify) 
11. Indicate the number (and show % yours) of livestock you 
sold or that were consumed at home in 1979 as part of 
your vo-ag SOE program. (Do not duplicate numbers re­
ported in question 10.) 
Livestock Sold No. % yours 
Dairy heifers 
Dairy calves 
Dairy steers 
Beef feeder calves 
Beef steers, 1 yr. 
Beef steers, 2 yr. 
Pigs, feeders . 
Hogs, market 
Lambs, feeders 
Lambs, market 
Colts (horses) 
Kids (goats) 
Broilers 
Turkeys 
Others (specify) 
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12. Indicate the number of hours you worked in 1979 as part 
of your vo-ag SOE program in each of the following 
settings. (Exclude regular vo-ag class time.) 
Setting Paid Hours Unpaid 
Hours Worked 
Farm(s) in community 
School farm (livestock) 
School farm (crops) 
School greenhouse 
School shop 
Agribusiness in community 
Non-agribusiness in community 
Custom work 
Other (specify) 
13. Indicate the number (and % yours) of acres of land you 
owned or rented in 1979 as part of your vo-ag SOE 
programs, 
Type of Land Owned % yours Rented % yours 
Cropland 
Pasture 
Commercial ] 
Forest land 
Other, specify 
14. Indicate the number (and % yours) of acres of crops 
harvested in 1979 as part of your vo-ag SOE program. 
Crops Acres Harvested % yours 
Corn (grain) 
Corn (silage) 
Soybeans 2 
Oats (grain) 
Oats (silage) 
Sorghum (grain) 
Sorghum (silage) 
Alfalfa 
Mixed Hay 
Haylage 
Other, specify " 
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15. Indicate the type and amount of vegetables or fruits 
you produced in 1979: 
type (amount-Ibs. , bushels, etc. ) % yours 
type (amount-lbs., 
-TT-r 
bushels, 
1 ll'-'T-'— 
etc. ) % yours 
e. type (amount-lbs., bushels, etc.) % yours 
16. Indicate the types and amount of equipment, buildings 
and machinery you owned in 1979 (and % yours) that was 
used in your vo-ag SOE program (include cars and trucks). 
Type Number Model Year % yours 
17. Indicate the number (and % yours) of acres of unharvested 
crops you had during 1979 as part of your vo-ag SOE 
program. 
Type Acres %.yours 
Native grass (pasture) 
Legumes 
Cover crop ~ 
Other (specify) 
18. What was your net worth at the: (Could be taken from 
page 13 of record book.) 
1. End of 1978 or beginning of 1979. 
2. End of 1979 or beginning of 1980. 
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19. In future years, we may desire to contact you by mail 
to ask you to provide additional inputs for vocational 
agriculture programs. If so, where could you be 
reached? (Give a permanent address.) 
(name of parent or guardian) 
(route, street or box number) 
(town) (.state) (zip code) 
Directions: The following list of statements is NOT a test. 
There are no right or wrong answers. If you 
strongly disagree with the statement, write "1" 
on the line in front of the item. If you 
strongly agree, write "11" on the line. Use any 
number from 1 to 11. Please give your own 
opinion, and respond to each item. 
I 2 3 5 5 5 7 S 5 n5 IT 
Undecided 
Strongly Slightly Slightly Strongly 
disagree disagree agree agree 
(20) My SOE has been a valuable part of my vo-ag education. 
(21) My 1979 vo-ag (SOE) record book was accurate and 
complete. 
(22) My vo-ag teacher helped me plan and conduct my SOE. 
(23) My parents helped me plan and conduct my SOE. 
(24) My vo-ag classes have helped me plan and conduct my 
SOE. 
(25) My FFA participation supported the development of my 
SOE. 
(26) My SOE has helped prepare me for an off-farm agri­
culture job in the future. 
(27) My SOE has helped me get FFA degrees and awards. 
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(28) My SOE has increased my interest in agriculture. 
(29) My SOE has made my vo-ag classes more meaningful 
and interesting. 
(30) My SOE has helped prepare me for farming as a 
future occupation. 
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Card No. 1 
Involvement in Agriculture Inventory (Items 1-9, 18-19 and 20-30) 
Column No. Variable and Item Number Response Code (Value) 
01 
02-03 
04-06 
07 
08 
09 
10 
11 
12 
13 
14 
Card Number 
School Number 
Student Number 
Control/Experimental 
1980 Follow-up 
Teacher Stability 
Blank 
Years of Vo-Ag (1) 
Years in FFA (2) 
Highest FFA Degree C3) 
Occupational Plans (4) 
1 
01-36 
001-507 
1 
2 
8 
Control 
Experimental 
1 = same as 77-78 
2 = change since 77-78 
1-4 
0-4 
1 = Greenhand 
2 = Chapter Farmer 
3 = State Farmer Applicant 
4 = Iowa Farmer 
1 = Production Ag (own) 
2 = Ag Sales & Service 
3 = Ag Mech. 
4 = Ag Products/Processing 
5 = Horticulture 
6 = Resources/Forestry 
7 = Production Ag (employ. 
8 = Prof. Ag 
9 = Non-Agriculture 
0 =» Undecided 
Blank = Missing Data 
15 FFA Awards - •Star Greenhand (5) 1 Yes, 2 = No 
16 FFA Awards - Star Chapter Farmer (5) 1 Yes, 2 = No 
17 FFA Awards - Dist. Star Farmer (5) 1 Yes, 2 No 
18 FFA Awards - Local Prof. Award (5) 1 = Yes, 2 No 
19 FFA Awards - Dist. Prof. Award Appl. (5) 1 Yes, 2 No 
20 FFA Awards - Dist, Prof. Award (5) 1 Yes, 2 No 
21 FFA Awards - State Prof. Award (5) 1 Yes, 2 = No 
22 FFA Awards - Other (5) 1 Yes, 2 = No 
23 FFA Awards - None (5) 1 Yes, 2 = No 
24 School Activities - Athletics (6) 1 Yes, 2 = No 
Card No. 1 continued 
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Column No. Variable and Item Number Response Code (Value) 
25 School Activities - Music (6) 1 Yes, 2 = No 
26 School Activities - Student Govn. (6) 1 S Yes, 2 = No 
27 School Activities - A-H (6) 1 ta Yes, 2 = No 
28 School Activities - Other (6) 1 s Yes, 2 = No 
29 School Activities - None (6) 1 Yes, 2 = No 
30 Plans after High School (7) 1 S£ Attend community coll. 
Attend a 4-year coll. 
Self-employed 
4 Get a job 
Other 
31 SOE - animals/crops (8) 1 Yesi 2 = No 
32 SOE - working/farm (8) 1 a Yes, 2 = No 
33 SOE - working/off-farm (8) 1 Yes, 2 = No 
34 SOE - working at school (8) 1 a Yes, 2 = No 
35 SOE - interview/observe (8) 1 Yes, 2 = No 
36 SOE - other (8) 1 Yes, 2 = No 
37 SOE - None (8) 1 Yes, 2 = No 
38 Major SOE (9) 1 a animals/crops 
2 a working/farm 
3 working/off-farm 
4 at school 
5 B interview/observe 
6 % other 
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Card No. 1.1 (1 in Col. 1 and 1 in Col. 9) 
Purdue Teacher Opinionaire 
Column No. Variable and Item Number Response Code (Value) 
01 Card Number (First No.) 1 
02-03 School Number 01-36 
04 Teacher Stability 1 = same as 77-78 
2 = change since 77-78 
05-06 Blank 
07 Control/Experimental 1 = control 
2 = experimental 
08 1980 Follow-up 8 
09 Card Number (Second No.) 1 
10 Blank 
11-12 PTO Factor 1 (Teacher Rapport w/ principal) 1-80 
13-14 PTO Factor 2 (Satisfaction w/ teaching) 1-80 
15-16 PTO Factor 3 (Rapport among teachers) 1-56 
17-18 PTO Factor 4 (Teacher salary) 1-28 
19-20 PTO Factor 5 (Teacher load) 1-44 
21-22 PTO Factor 6 (Curriculum issues) 1-20 
23-24 PTO Factor 7 (Teacher status) 1-36 
25-26 PTO Factor 8 (Community support) 1-20 
27-28 PTO Factor 9 (Facilities & services) 1-20 
29-30 PTO Factor 10 (Community pressures) 1-20 
31-33 PTO Total score 1-400 
Ill 
Card No. 7 
Work Value Inventory (WVI) and Self-Esteera Evaluation 
Column No. Variable and Item Number 
01 Card Number 
02-03 School Number 
04-06 Student Number 
07 Control/Experimental 
08 1980 Follow-up 
09 Teacher Stability 
10 Blank 
11-55 Work Value Inventory 
(Item 1 in Col. 11 . . . item 
45 in Col. 55) 
56-80 Self-Esteem Evaluation 
(Item 1 in Col. 56 . . . item 25 
in Col. 80) 
Response Code (Value) 
7 
01-36 
001-507 
1 = control 
2 = experimental 
8 
1 = same as 77-78 
2 = change since 77-78 
1 = unimportant 
2 = of little Importance 
3 = moderately important 
or blank 
4 «= important 
5 = very important 
0 = not at all true for me 
1 = somewhat true or true 
part of time . 
2 = fairly true or true 
h of the time 
3 = mainly true or true 
most of time 
4 = true all the time 
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AND LETTER TO PARENTS OF BEGINNING VOCATIONAL 
AGRICULTURE STUDENTS. 
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INTRODUCTION TO THE PACKET 
This instructional packet was designed for vocational agriculture 
teachers to use in teaching beginning vocational agriculture students to 
select and plan a vocational agriculture supervised occupational experience 
(SOE) program. The packet includes three divisions or problem areas as 
follows : 
1. Problem Area 1 - Recognizing SOE as a Part of Vocational Agriculture 
2. Problem Area 2 - Selecting an SOE Program 
3. Problem Area 3 - Planning an SOE Program 
The problem areas are subdivided with five questions each. Each 
question is followed by a statement of desired student outcomes, specific 
objectives, teaching procedures, and a conrxA variety of group 
and individualized learning activities are ated. Masters for student 
handouts (SH) and transparencies (T) and . j (L) are provided and sug­
gestions made for their use. A teacher V - provided for each student 
handout and record book page that studentb t.', asked to complete. Instructional 
methods that utilize older students, community adults, and parents of vocational 
agriculture students are included. 
Approximately fifteen continous class periods (hours) should be de­
voted to the three problem areas between September 1 and October 1 of the 
school year. In addition, one evening meeting for students and their 
parents should be scheduled. The vocational agriculture teacher should 
visit in the home of each beginning vocational agriculture student prior to 
October 1 of the school year to discuss with the student and his or her 
parents an SOE program for the student. 
In preparing to teach this unit, the teacher should do the following: 
1. Read the entire packet to get an overview of the purposes, content, 
organization, and techniques presented. 
2. Secure copies (one for each student) of the Applied Biological and 
Agribusiness Interest Inventory from Interstate Printers and 
Publishers, Danville, Illinois. 
3. Secure copies (one for each student) of the new Iowa Agriculture 
Experience Program Record Book from Interstate Printers and 
Publishers, Danville, Illinois. 
4. Duplicate copies (one for each student) of student handouts (SB). 
Make tranAnarencimm (T^ mrtA not* scheduled use. 
6. Duplicate copies of letters (L) and enclosures to be sent to 
parents of class members. 
7. Duplicate copies of letters (L) to be sent to panel members. 
8. Arrange with the guidance counselor time to administer the 
Applied Biological and Agribusiness Interest Inventory. 
9. Schedule the student-parent meeting on the school calendar. 
10. Schedule time for s tudent-parents-teacher conferences at home of 
each student 
11. Plan agenda for parent-student meeting and schedule facilities. 
12. Identify panel members and Inform them of their assignments. 
13. Determine dates to send letters to parents. 
14. Take slides of students' SOE programs for later use. 
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Date : 
To: Parents of Beginning Vocational Agriculture Students 
From: 
We are beginning an area of study in vocational agriculture dealing 
with "Supervised Occupational Experience Programs," often abbreviated 
as SOE. What is SOE? It consists of all supervised agricultural 
experiences of educational value obtained outside of class by your 
daughter/son. These experiences are supervised by you, me, and/or 
other adults. They encourage "learning by doing" and allow students 
to apply practices and principles learned in the classroom and to 
develop naw skills in agriculture. 
Most SOE programs Include production projects, .improvement projects, 
and agricultural skills. Enclosed is a listing of some alternatives 
and examples of each (SB 1-2). 
The options and possibilities are many. I am asking for your support 
in helping your child to choose and plan his/her SOE program. These 
decisions will be based on your child's interests, abilities, and 
previous experiences. Facilities and other resources will also be 
factors. 
We are planning on having you formally involved in this selection and 
planning process in a meeting to be held in the 
(place) 
on __________________________ at ' Please mark this on your 
(date) (time) 
calendar. I'll be sending you additional information concerning the 
program for the meeting. I will also schedule time for a student-
parents-teacher conference at the home of each student in the near 
future. 
Thank you for your cooperation and assistance. I feel sure your 
son/daughter will be asking your opinions and ideas. A great deal of 
their education in agriculture depends upon their SOE program. I know 
your child will appreciate your advice, guidance, and interest in this 
most important step. I'll be helping out from this end, too! 
Enclosure 
